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Goals

A Define our theory of action and context
A Instructional Improvement a range of starting points
A Overcoming and resolving impediments along the way

M Walker & S Salter. Singapore 2
2009



"You don't change performance without
changing the instructional corestates
AnrigProfessoiRichard EImoréThe
relationship of the teacher and the
student in the presence of content must
be at thecenterof efforts to improve
performance."

http://www.uknow.gse.harvard.edu/leadership/leadership00la.html
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http://gseweb.harvard.edu/faculty_research/profiles/profile.shtml?vperson_id=315
http://www.uknow.gse.harvard.edu/leadership/leadership001a.html

Theory of Action
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Leadership Dimensions
Derived from Quantitative Studies Linking
Leadership with Student Outcomes

1. Establishing Goals and
Expectations

2. Resourcing Strategically

3. Planning, Coordinating and
Evaluating Teaching and the
Curriculum

4. Promoting and Participating in
Teacher Learning and
Development

5. Ensuring an Orderly and
Supportive Environment
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Vivanne Robhinson Effect Size
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Broad Context

A From curriculum modification to building teacher
Instructional capacity

A From private to public practice
A From prescription to mindful practitioners

Local Context

& Challenges of industrial agreements that amongst
other items specify time allocations

A Challenges of a workforce in transition
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Improvement Strategies

Protocols  Walkthroughs
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Essential Ingredients of School Reform

Reciprocal accountability
Distributed leadership
Protected Meeting Time

Ready access to experts
nclusion of Specialist Teachers
A Use of protocols

A Voluntary Participation

o To Po To o

Katherine NolarAnnanbergnstitute for School reform 2001
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A Conversational Norms

A Shared understandings around Student Work
A Description not judgement

A Implications for Practice individual and school
A Opportunity to reflect
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Improvement Strategies

Protocols  Walkthroughs
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t NAYOALI f Q&

Where Time Spent
A Office area A 65 %

A Hallways/Grounds A 17%

A Off campus A 11%

A In classrooms A 7%

Howell (1981), Morris (1981), Kmetz & Willower (1982), Stronge (1988)
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Elsternwick Primary Principles of Teaching and Learning
Teachers put clear scaffolds and structures in place to support students’ thinking and learning.
Connections are made with students’ interests and lives beyond school.
Students are actively involved in their learning and when they interact with each other and learn
interdependently.
The learning environment is supportive and includes positive relationships. Teaching is passionate
and students enjoy learning
Tasks are open ended - allowing for different learning styles and a range of outcomes.
Individual needs and learning preferences are catered for.
Teachers have high expectations of all learners and are explicit about what they are teaching.
Students have ownership of and take responsibility for their learning.
Learning is authentic and hands on - students are regularly involved in real, hands on experiences.
Learning is connected beyond the school - into the local and global community.
Students are engaged in higher order thinking - they reason, create and reflect. They think about
their thinking.

July 2006
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Walkthroughc what to look for

Art

Music Cooperative Learning
Mathematics Inquiry

Sclence Direct Instruction
Social Sciences Concept Attainment
Literacy Simulations

Physical Education and Mind mapping
Health

Formulate objectives

Frame questions Q*
Accommodate learning s
styles e Establish routines
Stimulate interest % 3 Defuse power seeking
Give clear directions U’ ., behaviours
v, Informal and formal
)’ contracts

Provide choices

Low key responses

(VUMMARBED IROM B MNNETT © ROUMESER. L STEVAMN (1991 ;ua“‘z
COOPLRATIVE LAARNING WO SAL MEARTS MLLTS ML)

http://www.beyondmonet.ca/ M Walker & S Salter. Singaporel4

2009


http://www.beyondmonet.ca/

Do leaders look up to other leaders?

19, What makes people want to become leaders

5. What can go

. 23. How much power does someone need to be powerful?
13. Doall want to be
3 leaders o be a leader when they are young? 17, - If & leader loses respect can they.oain it back sodin?

2. What training do you need
10 become a Jeaders . Who's O;nton iS the moss
8. Do i
leaders ever think about the hard future ahead during elections?

22

agssification ™=t

14. TIs leadership as easy as it looks:
20. If we choose you to be leader what will you do?

11 Fow do you tell if a leader is lying or n
24, Whnfdogo;m'g?"“

[0 How do leaders exbect

10 How do you goin someones trusta

Explicit Instruction

Supportive Learning

Environment
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Protocols Walkthroughs
Achievement Data Coaching
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Achievement Data

A We know that the biggest differences lie between
classrooms in the same school

A Does the data confirm this?Yes

A What did we do?
A Share our data
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Why Data?

G¢CKS RNAGAY3I LMzNLI2&aS F2N.
Instructional improvement. There Is no way to
bridge the gap between data and results without
changing what is taught, how it is taught, and how it

IS assessed. Instructional improvement is the last
YR SaaSyuaialt asavysSyua f.

Love. N. 2008 p.20 Using Data to Improve Learning for All. Corwin Press.
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What can a focus on data do for you?

A Help teachers understand why there are between
class differences

A Help teachers ensure that there is consistency
between classes with what is taught and how it is
taught
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Teacher Judgement Data

English Dimension Rating Percentages
Class Group SSA Girls and Boys
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pelling Inventory Classroom Composite Date: 02/2009

s School: Elsternwick Primary School  Grade: 1 Class: NN
Emergent Letter Name - Alphabetic Within Word Pattern Syllables
Late Early Middie Late Early Middie Late & Affixes
Consonants Short Long Other Inflected = Correct Total
me Begin Final Vowels o= o Vowels  Vowels Endings  Spelling Points
Possible Points: 7 7 > 7 7 7 | 7 26 82 \

g 7 7 7 6 5 1 1 14 53
vladdison 7 7 6 6 4 1 1 12 49

7 7 7 6 3 9 44
| 7 7 7 6 1 1 9 43
2 7 7 7 S 2 8 41
3 7 7 ) 6 1 6 37
a 7 7 6 4 2 7 37
Hugo 7 7 4 4 1 1 6 35
ackson 6 7 6 6 1 4 35
5, Charlotte 7 7 3 5 S 5 33
dam 7 7 6 5 5 30
in 7 7 5 1 1 6 29
) 6 7 7 1 4 26
Alec 6 6 6 2 1 4 26

6 7 ) 1 4 24

3 3 1 7

1 1 1 3

ighiight for instrgcao’ ket RO
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